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Abstract 
The purpose of this study is to determine the language strategies of pre-service teachers of English language and examine the 
effects of variables such as the students’ gender, the grade of class, and the type of high schools on their strategy use. The data 
was gathered through “SILL” developed by Oxford. The results of the study indicated all students use Metacognitive strategies at 
the highest level. The results also showed statistically significant gender differences, favouring females, and class differences. 
But the study didn’t show statistically significant differences in terms of the type of high schools.
© 2009 Elsevier Ltd. 
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1. Introduction 
With the advent of cognitive learning theory in 1970’s, learning strategies rather than teaching methods have 
been the focus of much attention in ELT field. Cognitive theory tries to answer the questions about how human 
process information, pick up information from the environment, store information in memory, retrieve information 
from memory which is directly related to the definition of learning strategies. The term language learning strategy 
has been defined by O’Malley and Chamot (1990) as “special ways of processing information that enhance 
comprehension, learning, or retention of the information”. Hismano÷lu (2000) states that all language learners use 
language learning strategies while learning the target language, but their preferred strategy is affected by variables 
such as age, gender, personality, motivation, life-experience, learning style, excitement, and anxiety. The present 
study examines whether the factors such as gender, grade, and the type of school learners graduated from have an 
effect on their use of language learning strategy. 
 In this study, answers to the following questions are investigated:  
1. Which language learning strategies do the pre-service teachers of English Language at Mersin University 
Faculty of Education Mersin University use?  
2. Is there a significant difference in the use of EFL learning strategy by gender? 
3. Is there a significant difference in the use of EFL learning strategy by the grade of class? 
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4. Is there a significant difference in the use of EFL learning strategy by the type of high schools from which they 
graduated? 
2.Literature Review 
2.1 Differences in the use of EFL learning strategy by gender  
In previous studies, it is stated that males and females use different strategies toward their foreign language 
learning with females employing more frequently some of the strategies. In the study by Oxford et al. (1996) among 
a group of 26 female and 16 male learning Spanish as a foreign language, they found that significantly more females 
than males reported using Memory, Cognitive and Social strategies. However there are studies in the field in which 
it is indicated that males use learning strategies more frequently than females. Tercanlio÷lu (2004) found that there 
are significant gender differences using cognitive and metacognitive strategies in favour of males. She inferred that 
the result may be due to the fact that this study was carried out in male-dominated Turkish society.  
2.2 Differences in the use of EFL learning strategy  by the grade of class 
 Age is the factor that affects the use of learning strategies in most of the studies. Kyungok (2003) stated that the 
use of strategies varied with school year of level. In the study carried out on high school students, it was revealed 
that the third school year students used compensation and memory strategies more than the first school year students 
who used metacognitive, cognitive and social strategies significantly more often than the third school year students. 
However; in English Language Teaching departments, there aren’t studies on the use of strategies in relation to the 
grade of class. There is a study on German Language Teaching department. It revealed that the students at Prep 
classes use all learning strategies at the highest level except for memory and cognitive strategies. But, the third and 
fourth grader students used learning strategies at the lowest level. 
2.3 Differences in the use of EFL learning strategy by the type of high school 
  Oflaz (2008) in his study on pre-service teachers of German Language Teaching department found statistically 
significant differences in the use of strategy according to the high schools. He stated that State High Schools and 
Foreign Language Orientated High Schools graduates use their metacognitive, social and compensation strategies at 
the highest level. On the other hand, Anatolian Teacher Training High School graduates were determined as the 
students who used all language learning strategies at the lowest level. 
3.Method 
3.1 Participants 
   The participants of the study are preparatory class, 1st, 2nd, 3rd and 4th grade preserves’ teachers of English 
Language at Mersin University, 167 students (107 F and 60 M) whose ages change from 18 to 25. 
3.2 Data collection and analysis 
  The data was gathered through Oxford’s (1990) 50-item Strategy Inventory for Language Learning (SILL) 
because it is the language learning strategy instrument that has been tested for reliability and validity in multiple 
ways. Turkish version of the Inventory is used with the aim of preventing any misunderstandings. The 50 items in 
the SILL are divided into 6 categories: Memory (remembering more effectively), Cognitive (using mental 
processes), Compensation (compensating for missing knowledge), Metacognitive (organizing and evaluating 
learning), Affective (managing emotions) and Social strategies (learning with others). 
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 Learners are guided to respond to each of the strategy description based on the 5-point Likert scale, and the 
criteria used for evaluating the degree of strategy use frequency are: low frequency use (1.0-2.49), medium 
frequency use (2.5-3.49), and high frequency use (3.5-5.0). To determine strategy groups of students, category 
averages for each part will be found. Independent Sample T-Test on Learners’ strategy use by Gender was carried 
out. Besides, One-way Anova Test was carried out for the differences in the use of EFL learning strategy by the 
grade of class and the type of high school. 
4. Findings - Discussions 
4.1 The frequency of strategy use among the participants 
 Participants reported having medium to high frequency use of each of the six categories of strategy with mean 
statistics ranging between M=3.77 and M=3.08; with Metacognitive strategies being the most frequently used, and 
Affective strategies the least frequently used. This result is consistent with previous studies because all studies show 
that metacognitive strategies are preferred much more than other strategies. 
4.2 Differences in the use of EFL learning strategy by gender 
Independent Sample T-test in table-2 shows females use all strategies more frequently than males. However, 
statistically significant differences were only found on Memory and Metacognitive and Social strategy use (P<.05). 
The findings are consistent with the previous studies in the study of Bekleyen and Oxford in that the effect of gender 
is seen on the learning strategy preference in favour of females. However there is one contradiction between this 
study and Bekleyen’s . While Bekleyen reports that compensation strategy is more frequently used by males with no 
significant difference, this is not the case for this study. These findings are both consistent and inconsistent with the 
previous studies in this area. It is consistent in that all the studies have revealed that males and females use different 
strategies toward their foreign language learning in favour of females. The findings by Oxford (1996) revealed that 
more females than males reported using Memory, Cognitive and Social strategies which is consistent with this study 
in terms of memory and social strategy but differs in cognitive strategy. 
Table 1: Independent Sample T-Test on Learners’ strategy use by Gender
*significant at P<0.05 level 
4.3 Difference in the use of EFL learning strategy by the grade of class 
  In Table 2, Descriptive Statistics for “memory strategy” and “cognitive strategy” use among classes indicated 
that participants in all classes are medium strategy users (2, 50 – 3, 49). Post Hoc Tests were performed on each of 
strategy categories to ascertain any significant differences among classes.  In Memory category, significant 
differences occurred in favour of 3rd (sig: 0.29) and 4th classes (sig: 0.10) in comparison to 2nd class. In cognitive 
Strategies Gender N Mean Frequency 
use 
S t P 
M 53 2.9811 Medium .58500 Memory 
F 106 3.2495 Medium .61028 -2.650 
.009* 
M 55 3.2623 Medium .58127 Cognitive 
F 98 3.3214 Medium .53983 -.632 
.528 
M 55 3.4061 Medium .57535 Compensation 
      F 104 3.5016 High .56674 -1.006 
.316 
M 51 3.4946 medium .72429 Metacognitive 
F 103 3.9094 High .94380 -2.760 
.006* 
M 55 3.0303 Medium .57475 Affective 
F 98 3.1139 Medium .58991 -.849 
.397 
M 53 2.9717 Medium .67204 Social 
F 103 3.1926 Medium .66575 -1.956 
.052* 
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category, statistically significant differences occurred in favour of prep class in comparison to 2nd class (sig: 0.22). 
“Compensation strategy” use among classes indicated that participants in 3rd and 4th classes are high strategy users 
(2,50 – 3,49). Others are medium strategy users. In terms of this category, LSD showed that there is a significant 
difference in favour of 3rd class in comparison to 2nd class (sig: 0.14). As table shows all of the classes fell within 
the “high” metacognitive strategy use category. For this reason, Post Hoc Tests revealed no significant differences 
among classes in terms of “Metacognitive strategy “use (P>0.05).  On the other hand, there is a significant 
difference in the use of “affective strategy” in favour of 1st class when compared to 3rd (sig:.013)  and 4th classes 
(sig:.009). Learners in 4th and 3rd classes reported using social strategies less than prep, 1st, and 2nd classes, which is 
a significant difference at 0,002 levels. The result of this study is consistent with the previous study carried out by 
Oflaz (2008) in that both studies found that social strategies are preferred less by 4th and 3rd classes. It is inconsistent 
with the study of Oflaz (2008) in that prep classes showed more frequent use of all strategies than other classes did 
in his study. However, the current study indicated that none of the classes show superiority consistently with respect 
to other classes.
Table 2: The results of ANOVA for differences in the use of EFL learning strategy  by the grade of class
*significant at P<0.05 level 
4.4 Differences in the use of EFL learning strategy by the type of high school 
Descriptive statistics  indicated that all students regardless of the type of high school they graduated from use all 
strategies, except for metacognitive strategies, at the medium level.( M=3.0-3.49). Metacognitive strategies were 
Strategies Classes N Mean Frequency Use Standard 
Deviation 
P 
Prep 36 3.1821 medium .69065 
1 39 3.1225 medium .54481 
2 25 2.8089 medium .65853 
3 26 3.3034 medium .49944 
Memory 
4 33 3.3333 medium .56314 
,013* 
Prep 35 3.4408 medium .68807 
1 35 3.2449 
medium .51370 
2 26 3.0137 
medium .51982 
3 28  
3.3189 medium .42922 
Cognitive 
4 29 3.4360 medium .47662 
,021*
Prep 34 3.4363 medium .59602 
1 39 3.4316 medium .50829 
2 26 3.2692 medium .67508 
3 29 3.6494 high .52012 
Compensation 
4 29 3.5484 high .53263 
.135
Prep 36 3.9568 high 1.36116 
1 38 3.6316 high .60368 
2 22 3.7172 high .57656 
3 27 3.6494 high .52012 
Metacognitive 
4 31 3.8925 high .73618 
.440
Prep 36 3.4363 medium .59602 
1 39 3.1410 medium .65398 
2 24 3.1944 medium .63258 
3 26 2.9198 medium .57059 
Affective 
4 31 2.8333 medium .69121 
,049*
Prep 35 3.1048 medium .53487 
1 38 3.2807 medium .63802 
2 22 3.1515 medium .53923 
3 27 2.9198 medium .57059 
Social 
4 31 2.9140 medium .55590 
,002* 
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preferred at the high level by all students. (M=3.5-5.0) One-way Anova test revealed that there are no statistically 
significant differences among students which is in consistent with the study results of Oflaz (2008).
5. Conclusion & Implications 
 The high frequency use of Metacognitive strategies reveals that ‘Metacognitive strategies are essential for 
successful language learning’ since these strategies provide a way for learners to coordinate their own learning 
process through planning, monitoring and evaluating. The current study found statistically significant Memory, 
Metacognitive and social strategy use differences by gender in favor of females. This finding may indicate that the 
females in this study may know how to store new information in memory better than their males. There may be 
other factors such as motivation that affect the differences in their preferred language learning strategies, which isn’t 
explained in this study. Longitudinal research, carrying out the inventory on every class grade, starting with prep 
class until they are in 4th class is needed to understand whether the strategy preference changes in accordance with 
the class degree they are in. The findings of this study will shed some light on EFL teachers’ understanding of the 
strategies their students use to learn English, so they can integrate learners’ preferred strategies with their teaching 
methods and provide conditions for learners to use their preferred strategies. 
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